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Context

Service Context

Loxton Preschool Centre is a South Australian Department for Education full-time, stand alone preschool providing preschool education for 3-5 year old
children in Loxton and the surrounding districts.

We provide a safe, stimulating and caring environment that promotes learning through play, using a wide range of resources and the opportunity for
children to develop their social skills as they play alongside and with other children.

Values
At Loxton Preschool Centre we value:
1. Excellence - We believe children need access to opportunities to reach their full potential.
2. Respect - We believe respect for self, others and the environment produces caring, co-operative and productive learners.
3. Optimism - We believe children learn best when they feel good about themselves, others, their environment and their future.
4. Fun - We believe that effective learning occurs when children are having fun.
Our four site values underpin all operations and keep us focused on our common goal.

Children in their eligible year attend for 30 hours per fortnight and are grouped into a choice of two sessional arrangements.
Group 1 attends:
08:30 -15:00hrs Monday and Wednesday
08:30-12:30 hrs alternate Fridays (odd weeks of Term)
Group 2 attends:
08:30 -15:00hrs Tuesday and Thursday
08:30-12:30 hrs alternate Fridays (even weeks of Term)

The Centre is family orientated and we welcome their involvement. We believe that parents are the first and most significant teachers of their children.
Their knowledge of their child's development is very important. The most effective learning occurs when home and preschool work together, as together
we can achieve so much.
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Context

Enter your site philosophy in the box below, or alternatively attach as
an additional document via the Comment option under the Tools tab

Statement of Philosophy

Loxton Preschool Centre has provided high quality, inclusive and supportive early childhood services to children and families in the Loxton and
surrounding districts since its inception in 1948. Skilled staff work in partnership with families, community services and support workers to ensure all
children are provided with opportunity to develop and learn in a safe, supporting and inclusive environment using a curriculum that encourages learning
through play.

We believe:-

- Each child is unique and special.

- Children are all individuals who develop at their own rate and in their own way.

- Children learn best when they feel happy and secure and their needs are being met.

- Positive relationships and firm attachments with important people in their lives are essential for children's well-being.

- Effective partnerships between parents and staff, staff and children and children with children facilitate optimal learning.

- Early intervention programmes are important and will be implemented where necessary.

- Play is the basis for learning.

- Differences in our society are to be respected and valued.

- Staff who are sensitive, flexible, responsive, creative, caring, friendly and accessible make a positive difference to children's learning and development.
- At Loxton Preschool Centre we are committed to a cycle of continuous improvement where student learning outcomes are at the forefront of all that we
do.

Purpose
Our purpose is to provide an inclusive service of quality learning and care where each child and their family feels valued and belongs, enabling them to

develop a sense of self worth and to achieve maximum positive learning outcomes.

Vision
All students reach their full potential and develop skills for successful life-long learning.
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St re n t h S With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection

3. Practice is shaped by meaningful engagement with families and/or the community
and evaluate

Quality Area 1: Educational Program and Practice

1. Practice is embedded in service operations: The Early Years Learning Framework guides programming and planning. Curriculum decisions are based on students’ interests, development,
skills and dispositions and reflect the Centre philosophy and values. Learning intent is made visible and shared with families for added contribution. All children are encouraged to
participate in a wide variety of learning opportunities enabling them to develop interests, identities and understandings of the world. The programming and assessment for learning cycle is
clear, well documented and implemented. A literacy and numeracy rich indoor and outdoor environment promotes student choice and encourages children to initiate and contribute to
play experiences that emerge from their own ideas or further develop educator initiated ideas. All aspects of the programme, including routines, are organised in ways that maximise
opportunities for each child’s learning. Programming documentation is broken down into termly, weekly and daily detail following rigorous curriculum mapping and student data analysis.
Families are provided with copies and encouraged to contribute. The daily routine is established and reinforced through visual timetables, scaffolded support and modelling. Children are
secure and confident with the familiar routine and are able to notice and predict patterns and the passing of time. Each child is supported to fully participate in the program. Early
intervention strategies are in place promoting inclusion and high expectations. Educators respond to children’s ideas and play and extend children’s learning through open-ended questions,
reciprocal conversations, interactions and feedback. Educators develop warm and supportive relationships with all children and families, respecting and valuing backgrounds, ages, genders
and abilities.

2. Practice is informed by critical reflection: Base line data is collected from each child during their first full-time term at preschool and then reviewed throughout the year. This includes
physical, social and emotional development. This information is used to help establish a picture of where each child is operating, their strengths and interests and guides programme
development and focus skill areas. Following continuous critical reflection and review educators provide learning opportunities that promote deeper thinking, reasoning and investigation.
These include activities such as book based learning where specific texts are studied, focusing on gaining information from picture cues, the letters on the page that make up words,
phonetical awareness including initial sounds, rhyme, syllabification and alliteration, oral language and self-esteem development, ‘sound of the week’ show and tell, numeracy activities
involving learning through manipulating objects, play and explicit teaching, formal group times where learning is focused and targeted allowing for student input, participation and taking
into account children’s prior learning and progress, explicit teaching groups, early intervention programmes, rich literacy environment, singing, rhymes, finger plays, parent participation
and detailed programing and review. Educators constantly engage with students, observing, listening, discussing, providing scaffolding, challenging thinking and playing. In response to
observations large group times throughout the day have a specific focus and incorporate formal teaching, student input, discussion, participation and involvement. After rigorous review of
student learning data thirty minute intentional teaching groups where the children are divided into smaller groups and explicitly taught a range of programmed differentiated concepts
occur Monday to Thursday, literacy —phonological awareness and concepts of print and numeracy —with hands on manipulative equipment for each child. Student progress is shared and
discussed at staff meetings and follow up learning opportunities programmed to reinforce student learning and transfer skills in to the play environment. Early Intervention strategies are
implemented as required. Individual Learning Plans and One Plans are written and reviewed with consultation from Support Services, families and educators. An extensive Assessment and
Reporting Cycle involving formative and summative assessment, child voice, parent consultation, external agencies and educator observations documents each child’s learning journey and
provides data that is analysed and reviewed to guide programming and practice. As a result pedagogical shift to bring about continuous improvement to student learning outcomes is
implemented and embraced by all educators.

3. Practice is shaped by meaningful engagement with families and/or the community: Educators consistently welcome, respect and encourage the voices, priorities and strengths of children
and families. Extensive enrolment procedures involving family site tours, new parent meetings, orientation visits and questionnaires, varied forms of open communication, newsletters,
weekly learning reviews, parent teacher interviews and assessment and reporting cycle coupled with daily warm and respectful interactions build and promote positive partnerships
between families and educators. Families are encouraged to contribute to the learning program and discuss children’s progress. Children confidently move throughout the preschool
learning environment safely, happily working collaboratively with others, expressing opinions, making choices, considering others, investigating, imagining and exploring.
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St re n t h S With reference to the three exceeding themes: ‘;‘
g 1. Practice is embedded in service operations

2. Practice is informed by critical reflection 5

3. Practice is shaped by meaningful engagement with families and/or the community Review

and evaluate

1. Practice is embedded in service operations: Children are provided with a variety of activities each day, some restful, some active. Physical spaces are made available for
children to engage in rest and quiet experiences when they need it. Relaxation is programmed. Children have opportunity to slow down, rest and take a break. A Calming
Corner is available where individual children can take themselves to rest and relax. All educators have current First Aid Qualifications. Policies and procedures ensure the
safety of all children, eg administration of medication, infectious diseases, nappy changing, cleaning, skin protection, etc. Health Care Plans are implemented and followed.
Prescribed information is displayed. Children with Health Care Plans requiring medication, eg asthma medicine, have individual medication bags which are kept in the locked
Medication cupboard. Each bag has a plastic sleeve which displays the Health Care Plan. Processes are in place to notify parents if an infectious disease is reported at the
preschool. Children’s lunches and fruit are stored under refrigeration as required. A colour coded cleaning cloth system is in place to prevent contamination. Handwashing
procedures are in place. Children are supervised in both the indoor and outdoor environment. There is always an inside and an outside educator when children are accessing
both learning areas. The levels of supervision are adjusted depending on the area and activity, the group of children, dynamics and degree of risk.

2. Practice is informed by critical reflection: Parents include details of their child’s health needs on the enrolment form. More information is sought when needed. Details are
entered in the Early Years System. Reports are produced detailing all children at the preschool who have medical needs. This is placed at the rear of the roll book, in the
medications folder and on the door of the children’s medicine cupboard. This information is brought to the attention of all educators and is discussed at the first staff
meetings and then as things change. Playground Safety Checklist is completed, analysed and corrective action taken as needed. Daily inspection is completed of outdoor area
and recorded. Maintenance issues are reported and lodged for repair through DPTI —Facilities Services. Work is approved and lodged for payment through Facilities
Management Information system (FAMIS). Buildings/equipment are maintained as per the Department for Education Preventative Maintenance schedule and managed by the
Facilities Manager. Safety Task and Action Reporting (STAR) System used to record and keep up to date with WH&S issues and requirements. Risk management proformas are
completed as deemed necessary and measures to reduce risk implemented. Safety issues are discussed with children. Emergency procedure is practised twice each term with
educators and students — both invacuation and evacuation. Records of emergency drills are kept including evaluations. Child Protection Curriculum is taught and reviewed.

3. Practice is shaped by meaningful engagement with families and/or the community: Children’s health needs are discussed at the time of enrolment and the process for
notifying the preschool and the requirements are outlined. Children with significant health needs have Health Care Plans developed and reviewed in consultation with families
and medical professionals. Children’s emergency contact numbers are recorded in the roll book which is taken with in the event of an invacuation or evacuation. Emergency
Management Plan in place. Parents are consulted and involved in policy review. Policies are distributed to parents and available in our Parent Information Book and website.
Regular volunteers and Governing Council Members are asked to complete the Responding to Abuse and Neglect for Volunteers training. Children sit down together to eat
lunch at tables where they can be positively involved and enjoy mealtimes. Ideas of what foods to send in a healthy lunch box are included in newsletters. Parent workshop
was held on the topic of Nutrition and Sustainable Practices. Resources are available for families in the Parent Corner on the topic of Healthy Eating.
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St re n t h S With reference to the three exceeding themes: LY Y )
1. Practice is embedded in service operations
2. Practice is informed by critical reflection 5

3. Practice is shaped by meaningful engagement with families and/or the community Review

and evaluate

1. Practice is embedded in service operations: Outdoor area is large and varied, combining elements from nature, is safe and provides adequate space for children to work, play and
talk together in groups. It has shaded areas provide by natural trees and bushes and constructed shelters. Outdoor area is fully fenced with lockable gates. The learning area provides
children with suitable challenges to help scaffold their learning and development. Good balance of natural and artificial light and fresh air. The outdoor environment is designed in
such a way to enable educators to adequately supervise children. There are adequate and assessable toilet and hand-washing facilities. An Access Toilet allows for wheelchair access.
The kitchen area provides appropriate areas for food preparation and storage. Children are provided with and have access to a wide variety of resources, both manmade and natural
that are changed regularly. Children have access to a range of real, commercial, natural, recycled and homemade materials to support their learning in a range of ways, eg sort,
categorise, order and compare collections of materials, use their imagination to make up their own games. There are sufficient quantities of most resources to ensure that children do
not have to wait for long periods to participate or access resources or facilities, eg 6 swings, multiple construction sets. Equipment is stored in an orderly fashion. Equipment is cared
for to enable multiple children to use it. Many sustainable practices are embedded in our daily routines and learning program such as sorting and recycling waste, four bin system,
reusing outside hand washing water on the garden, water efficient irrigation practices —drip irrigation and subsurface irrigation, garden mulch, chickens who eat food scraps, art
activities using recycled materials, efficient use of heating and cooling systems, harvesting of rain water and storage in tanks to be used on garden, many aspects of the outdoor area
are made from recycled goods, use of natural light, bulk ordering to reduce carbon emissions from transport.

2. Practice is informed by critical reflection: Children have access to equipment adequate in number to encourage sharing but enough to minimise disputes. The outdoor area has
areas developed to meet children’s sensory needs —vestibular (swings), grass areas, scented plants, upper body movement, sound, touch and sight. Areas are available for a variety of
sized groups —large open spaces, nooks and crannies for rest and relaxation and small groups, individuals and pairs. Raised borders have been removed and undulating surfaces paved
to allow the inclusion of children with extra mobility needs. Large sandpit area to enable small groups of children access at the same time. Purpose built table constructed in sandpit so
children in wheelchairs can access the sand area and interact with others while playing. Both the indoor and outdoor area are easily assessable — steps have been removed and areas
built up to prevent tripping, eg front and back door entrances of main building. Taps are at child height to enable access by children. Educators work with support agencies to plan for
the inclusion of children with additional needs. Department for Education Maintenance schedule followed. Preventative maintenance programme in place. Facilities Manager called in
when required for advice and action. Outdoor areas maintained, included in budget.

3. Practice is shaped by meaningful engagement with families and/or the community: Office area is functional and well equipped for educators to work in and talk to parents in private
as required. Support services are utilized through consultation with parents and sending in referrals. Adaptive equipment is accessed to support the inclusion of children with special
needs. Negotiated Education Plan/One Plan meetings are held, goals set and processes put in place. Children have input into how areas are set up and have access to equipment.
There are many areas that children can explore and function autonomously in. Wide variety of areas and opportunities for children to confidently explore and engage with social and
physical environments through relationships and play. Areas are set up where small groups of children can work together. Educators support and encourage children to participate
and try activities and experiences. Areas are changed around to meet children’s interests, eg home corner into a veterinary surgery, portable climbing into a fire engine, sandpit into a
camp site with loose parts like sticks and tents. Community members bring us in recycled goods for us to use in our learning programme, eg Making Table resources, storage
containers. Involvement with Natural Resource Management Board — such as leaf hoppers breeding as a biological form of control of the weed bridal creeper. Sustainability specifically
taught in our Learning Programme -excursion to Waste Transfer Station and Recycling Works. Children are supported to become environmentally responsible and show respect for the
environment. Successful parent workshops involving KESAB looking at sustainable practices and ways to reduce waste and packaging in children’s lunch boxes.
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St re n t h S With reference to the three exceeding themes: _‘;‘_
g 1. Practice is embedded in service operations

2. Practice is informed by critical reflection 5

3. Practice is shaped by meaningful engagement with families and/or the community Review

and evaluate

1. Practice is embedded in service operations: All educators hold required qualifications or higher for their positions. All educators have up to date first aid
qualifications. An educator with first aid, anaphylaxis and asthma training qualifications is on duty at all times. The required numbers of educators are in place at all
times. Due to the size of the outdoor area, as a general rule, (but flexible to cater for where the majority of children are) one educator is on duty inside and two
educators are on duty outside to actively work with and care for the children, noting that each educator can be off floor for 30min per day without being backfilled
without the service being in breach of prescribed ratio requirements. Educators in these roles are now backfilled while they are at lunch. All educators rostered to
care for children are actively engaged in working with children and following duty of care responsibilities. All educators have an inclusive approach to working with
children ensuring that each child is valued, respected and individually catered for. A list of relief educators is collated regularly to ensure quality replacement
educators are available when necessary. All educators participate in training and development activities, demonstrating drive to further develop their skills and
improve student learning outcomes. Training and Development sections are part of our regular educators meetings with a variety of educators leading new learning
opportunities for others. Educators share responsibilities, help each other and act promptly to support other team members in difficult situations. Staff Induction
Folder in place to help support educators new to the Centre. Staff Meeting Minutes are taken so all educators have access to them in the event they were not able to
attend the meeting.

2. Practice is informed by critical reflection: Rosters have been developed for continuity of care and positive transitions, eg setting up lunch boxes, intentional groups,
group time. Staff timetable and job roles are in place. Educators’ rosters ensure children are adequately cared for. Educators’ lunch breaks are at different times to
maintain ratios. Strategies to facilitate communication between educators about the programme are in place —eg talking it through at educators’ meetings, including
enough details in the written programme for other educators to follow it, setting up activities prior to the time needed. Good communication between educators to
pass on information helpful to maintain secure relationships with children. Notes are recorded in Centre diary for all educators to view to help with continuity of
service delivery and relationships with children. Educators celebrate success together — student achievement, milestones, gaining qualifications. Positive performance
management processes are in place.

3. Practice is shaped by meaningful engagement with families and/or the community: Children and families are greeted each day by familiar educators and made to
feel welcome. Children are farewelled at the end of sessions individually by the educator taking group when their parent/caregiver comes in to the Centre to collect
them. If someone different than the parent is collecting the child the parent is required to fill in the details in the Collection of Children book on the bench in the Art
Preparation area or phone the Centre. All people other than the parents with duty of care listed on the child’s enrolment form are required to sign the roll when they
collect a child. Team building and staff morale is positive —birthday buddies, end of year celebrations, thankyous, encouragements. A list of relief educators is collated
regularly to ensure quality replacement educators are available when necessary. Release time is provided for some parent interviews, meeting with inclusion support
professionals, networking.
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St re n t h S With reference to the three exceeding themes: ‘;‘
g 1. Practice is embedded in service operations

2. Practice is informed by critical reflection 5

3. Practice is shaped by meaningful engagement with families and/or the community Review

and evaluate

1. Practice is embedded in service operations: Educators show genuine interest, understanding and respect for all children and families. The preschool atmosphere is generally
relaxed and happy. Children initiate conversations with educators, share experiences, humour, ideas and feelings. Educators listen and respond sensitively and appropriately to all
children’s efforts to communicate. Educators, children and families build trusting relationships. Children are grouped into smaller groups, eg story groups, sharing time,
Intentional Teaching groups so that children have greater access to an educator and more opportunity to share their ideas and interactions. Children and educators share fruit
time and lunch time together where the atmosphere is relaxed promoting conversation. Letter Table Show and Tell, fine motor groups, speech and language groups and PreLit
Groups are examples where children are provided with specific scaffolding to develop oral language skills and talk with others. Visuals and schedules are used to help
communication and support children’s learning. Educators respond positively and respectfully to children’s comments. Educators participate in children’s play and use children’s
cues to guide their level and type of involvement. Educators use techniques such as sign language, visual cues and other resources and tools to support the inclusion of children
with additional needs. Educators provide comfort to children who show signs of distress. Routines are in place so that children feel secure, know the plan for the day and can
predict familiar events.

2. Practice is informed by critical reflection: Social Stories are used with children when required to help them feel secure and understand routines and processes, eg social
interactions. As educators play with children they observe and gain information about the children’s interests and use this information to plan further learning opportunities.
Children use the Bucket Filling concept to support each other. Concept explicitly taught and reinforced by educators. Educators spend time talking through incidents, role playing
and gaining children’s ideas about appropriate behaviour, safe ways to resolve conflict and helping children develop strategies to manage, eg stop | don’t like it, protective
practices, Keeping Safe:Child Protection Curriculum. Extra support is given to children who have been identified as having trouble in this area Activities are provided that
encourage turn taking and sharing, eg card games, ball skills. The use of external agencies such as DfE Behaviour Coach, Special Educator, CAMHS, etc, to help work with children
who have diagnosed behavioural or social difficulties. Educators and children regularly discuss Centre guidelines and behaviour expectations so that we all act safely together.

3. Practice is shaped by meaningful engagement with families and/or the community: Information is gathered from families upon enrolment and Parent Questionnaires to help
educators learn more about each family’s heritage, culture, values and child rearing activities. Welcome letter is sent to children prior to commencement at preschool. An
individually customised book is posted to each child prior to commencement, eg Sophie Goes to Preschool. This book shows photos of the preschool and follows the child as they
go through the day. It even has a QR code to hear our real preschool bell which means come inside for Group Time and a link to our web site where families can view a virtual
tour of the preschool told through the eyes of a puppet. Our website is extensive and has photos and information that families and children can view and research. Regular
conversations occur with families at drop off and collection time to share information and build rapport. Parent Teacher Interviews are held.

Regular newsletters are produced and distributed to families. Term planners and weekly programme are available for families. “‘What We Have Been Learning’ book on display
which is a snapshot of some of the student learning for each week. After permission is sought the first page is emailed to families. Successful Grandparents/Parents/Special
Friends Days at preschool and other community events are held regularly. Parent Involvement is encouraged, eg walking to library, cooking, gardening, sharing cultures.
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St re n t h S With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection

3. Practice is shaped by meaningful engagement with families and/or the community
and evaluate

Quality Area 6: Collaborative Partnerships with Families and Communities

1. Practice is embedded in service operations: There is an effective enrolment and orientation process for families. New families are invited and encouraged to visit the Centre with
their children prior to them commencing so they become familiar with the service. Families are encouraged to contact the Centre at any time in regards to their child, the service we
offer, etc. Families are shown around the Centre and given opportunity to ask questions, view the Centre in operation and share information. A Loxton Preschool website has been
created that provides families with background information about the preschool, photo gallery, virtual tour told through the eyes of a puppet, parent handbook, etc. The Parent
Questionnaire is used to gain useful background knowledge about each child to help build effective, caring and trusting relationships quickly. Families and children are given a welcome
pack containing literacy and numeracy resources. New Parent Meetings are conducted at a choice of times. Orientation sessions are implemented for new children and families so they
can join in with preschool fun in a non-threatening environment prior to commencement. Service providers are available to talk to families at the Orientation Visits, eg Special
Educator, Continence Health Nurse, Riverland Community Health personnel, Speech Pathologist. Children receive a welcome letter via post during the school holidays prior to their
commencement at preschool. Children receive a customised book with their name in it, eg ‘Sue Goes to Preschool’, in the post prior to commencement at preschool that outlines a
preschool day and the main routines. There is a link to our website and a virtual tour of the preschool told through the eyes of a puppet. Children’s and parents’ names are learned
quickly by educators to help build rapport and relationships.

2. Practice is informed by critical reflection: Extra educators are employed for the first week to allow greater flexibility with staffing and opportunity for higher levels of comforting,
closely observing and offering reassurance to children who may be distressed at separating from their family, to communicate with families and work with children in smaller groups as
required. Parent Teacher Interviews provide opportunity for two way communication. Families are informed promptly and sensitively of incidents affecting their child, eg accident
reports, behaviour incidents, reasons to celebrate. Educators share highlights of the week in our “‘What We Have Been Learning’ book. Educators share events of the day with parents
at the end of sessions. Educators make themselves available to communicate with families prior to and at the conclusion of sessions and at other arranged times. Parents are involved
with setting goals for children’s ILPs. Parent feedback is sought and valued in reporting documentation, eg Statement of Learning. Parent advice and suggestions are sought via the
Parent Questionnaire. Governing Council meet regularly. We organise and conduct Parent Workshops on topics of their choice throughout the year, eg resilience, nutrition, numeracy,
building blocks for literacy development, sustainability. Negotiated Education Plan/One Plan meetings with families and service providers are held and goals reviewed and actioned.

3. Practice is shaped by meaningful engagement with families and/or the community: Parents are welcomed to the Centre. Educators greet them and have friendly conversations
building rapport and sharing information. All parents are welcome at Governing Council meetings and invited to nominate as a councillor if desired. Their input is encouraged. Families
are issued with regular newsletters where they are invited to participate with activities at the preschool. Special days like Grandparents Days and sports events are held and parents
specifically invited in for events. Parents are encouraged to help with activities such as library walks, cooking activities, fundraising, gardening with children, etc Educators regularly
involve the community in our learning programme —look at People Who Help Us in the Community where we visit the Fire Station, Ambulance Centre, etc, guest speakers come and
talk to the children. We visit the town library and have parents come in and share with us what they do in the community. We are a part of the Loxton Chamber of Commerce. The
community supports us in fundraising ventures and community event participation. Community members bring us recycled goods to use in our learning programme. We work together
with local schools —shared mornings, buddy visits, school orientation, and handover of information. We involve the local media, SERU, Natural Resource Management Board, local
council, Be You, volunteers, etc.
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St re n t h S With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection

3. Practice is shaped by meaningful engagement with families and/or the community
and evaluate

Quality Area 7: Governance and Leadership

1. Practice is embedded in service operations: The preschool has a statement of philosophy in place that was developed in consultation with stakeholders. Records and information are
stored appropriately to ensure confidentiality, are available from the service and are maintained in accordance with legislative requirements. Administrative systems are established
and maintained to ensure the effective operation of the service. Processes are in place to ensure that all grievances and complaints are addressed, investigated fairly and documented
in a timely manner. Parent Opinion Survey results very positive indicating high level of client satisfaction. Service practices are based on effectively documented policies and
procedures that are available at the service and reviewed regularly. Centre policies have review dates and are reviewed in a timely manner with consultation of educators and families.
Changes are ratified at Governing Council meetings. Work, Health and Safety policies and procedures are in place and followed. Comprehensive Staff Induction Folder is available for
educators. Department for Education website induction section is used by educators. Comprehensive details of preschool day available for TRT relievers and ECW relievers to follow.
All educators complete DECD Code of Ethics training (SA Public Sector) —certificates kept in Staff Qualification folder. Detailed timetable is drawn up so all educators know their roles at
each time of the day.

2. Practice is informed by critical reflection: During Week 0 extensive educator meetings are held where we discuss job roles, assign tasks and timetable events. Good communication
between educators to pass on information helpful to maintain secure relationships with children. Notes are recorded in Centre diary for all educators to view to help with continuity of
service delivery and relationships with children. Educators celebrate success together — student achievement, milestones, gaining qualifications. Team building and staff morale is
positive —birthday buddies, end of year celebrations, thankyous, encouragements. Positive performance management processes. Detailed and extensive Quality Improvement Plan has
been written after review of every element. Educators and families are consulted. Parent Opinion Survey is conducted annually. Results are graphed and included in Annual Report.
Parent Opinion Survey results shared with Governing Council members and at AGM. Results analysed and comments considered for ways of improvement. Child self-assessment
conducted in Term 2. Children regularly asked their opinion on matters pertinent to themselves. Weekly programmes are reviewed. Self-Review plan in place. Parent Questionnaires
are conducted to gain extensive cross section of parent opinion. Positive relationships built with all stakeholders, opinions and ideas sought and picked up through conversation,
emails, etc.; Staff Meetings are held weekly. Educational programme and practice is discussed. Ongoing planning, reflection and evaluation of children’s learning evident at Staff
Meetings and in written observations. All educators participate in training and development and are committed to improving their skills and knowledge to increase student learning
outcomes. Educators have a Performance Management folder where they keep information and documents about their own performance goals, targets, record performance
development and feedback received. Educators prepare Performance Plans each year where they set goals for further improvement and development, outline how they will achieve
their goals and review progress over time. Educators meet with their line manager, discuss their performance plans and goals, seek feedback and are provided with written feedback.
3. Practice is shaped by meaningful engagement with families and/or the community: Processes are in place to ensure that all grievances and complaints are addressed, investigated
fairly and documented in a timely manner. Process for raising a concern or complaint has a direct link on our website. Details are also in our Parent Information Booklet, Parent
Information Corner and Staff Induction Folder. Parent Opinion Survey results very positive indicating high level of client satisfaction. Service practices are based on effectively
documented policies and procedures that are available at the service and reviewed regularly. Centre policies have review dates and are reviewed in a timely manner with consultation
of educators and families. Changes are ratified at Governing Council meetings. Appropriate governance arrangements are in place to manage the service. Governing Council elected
each year. Regular meetings held. Decisions are made and minutes are kept. Governing Council Minutes available for all families to view in Parent Information Corner. Parental input
invited through newsletters and work at Governing Council meetings. Parent Questionnaires are conducted to gain extensive cross section of parent opinion.
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Quality Improvement Plan for

Loxton Preschool Centre

2021

Includes:
e Learning Improvement goals

e National Quality Framework priorities

How to complete this template

e Complete every step. The Preschool Quality Improvement Planning handbook explains how to do this. In addition your education director will
provide support.

e Complete steps 1 to 3 during term 4 and have it approved by the director/principal, governing council chairperson and education director.

e Email this plan (steps 1 — 3) to your education director.

e Ensure your preschool quality improvement plan is readily available on request to parents and families, and officers of the Education Standards Board.
e Work through step 4 (Improve Practice and Monitor Impact) regularly throughout the year.

e Complete step 5 (Review and Evaluate) in term 4 of each year.

e Your complete quality improvement plan should be reviewed and updated in term 4 each year.

For further information and advice contact your local education team.
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Learning Improvement Plan

Analyse Determine

Children will engage in meaningful literacy experiences with a focus on concepts of print, print knowledge, EELINIIHES challenge of actions for
Goal 1: rhonological awareness and oral language to develop foundational, emergent literacy skills. practice | improvement

If we develop an evidence based, consistent, whole of site approach to supporting children's emergent literacy skills then we will improve children’s trajectory to becoming successful communicators and readers in the future.

Ch d | |e nge Of p ra Ct'ce 5 (Literacy Indicator :I engage with texts and make meaning, | use language to connect with my world)
Collect base line, progress and final student assessment QA1-1.3.1, Term 1 2020 -all | PASM tool, Assessment grid Director
for learning data using PASM tool, Speech and Language 1.3.2,1.3.3 Term 3 -PASM Speech and Language Screener All educators
Assessment, Well-being tool, Loxton Preschool Assessment QA2- 2.1.1 Term 4 -all Loxton- Waikerie Well-being tool
tool, observations and Parent Questionnaire results. QA5-5.1.1 Parent Questionnaire
IAl?alyse stu:enl;c assessmen;c;or Iearnilng data. Glr?rup c:ildrsln V\I/(ith QA1 Term1 Week 5 PreLit programme and All educators
ike strengths. Programme 30 minute Intentional Teaching blocks

. g gram . "8 QA3 -Term 4 Week 8 resources for each group leader

daily Mon-Thurs to deliver the PrelLit programme -15 minutes
phonological awareness, 15 minutes concepts of print, develop QA4 Educator PD
programme for 3 yr olds. Reinforce concepts at Group Time. QA5
Develop weekly learning programme to incorporate PrelLit concepts based on focus QA1 Term 1 Week 5-Term 4 Week | PreLit programme and resources Teachers -programme
text. New learning revisited numerous times throughout day in a variety of Z vsi W staff meeti PreLit focus texts All educators -PrelLit progress notes
contexts and continuously revised throughout year. Regular analysis of student QA3 Mneae‘tls\llli;l‘:lfss ¥:r:1 1'2:3 ;ng PrelLit daily student progress notes All educators- incorporating concepts throughout day
progress. Check in with Loxton Primary School for complementary approach. QA4 Oral Language Recording Learning material based on texts Director -coordinate LPS meetings, Oral Language
Incorportate new vocabulary in play situations. Develop oral language progress Method Term 2 Speech Pathologist recording method
recording method. Provide language intervention strategies, tiers 1-3. QA5 LPS Literacy Co-ordinator
Foster partnerships with parents and caregivers QA6 Workshop Term 1 | DfE literacy division DfE consultant, staff team
Conduct parent workshop on Phonological Awareness and Newsletters 3x Literacy Guide book newsletter -director
Concepts of Print,Include regular sec':tlon in n‘ewsletters, term Support Services Speech weekly family task cards -director
regular family task cards, promote Literacy Kit usage Weekly task cards Pathologist

1. PASM - End of Term 4 90% of students in their eligible preschool year can break words in to syllables, 80% can match rhyme, 50% produce rhyme, 50% identify initial sounds in
words

2. Letter name and sound knowledge (Guidebook pg 35) -50% of students know minimum of 10 alphabet upper case and 10 lower case letter name and common sounds by end of
Term 4

3. 90% of students demonstrate understanding of concepts of print -letters, words, directionality, words convey message

4. Prelit progress notes show all children's development -follow up throughout day and constantly revisit new learning

5. Evidence of students incorporating new vocabulary and literacy skills in their everyday play and interactions.

6.100% Identified students receiving literacy intervention Waves 2 and 3 show improvement -language screener, oral language records

Success criteria
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Learning Improvement Plan

Analyse Determine

Children will be effective communicators as they use quantification to describe and compare and prioritise challenge of actions for

practice improvement

Goal 2: using the standard number system

Cha”enge of pra ctice: If we develop an evidence based, consistent, whole of site approach to supporting children's development of skills to quantify their world their ability to
communicate numerically as they describe and compare in everyday situations will increase.

Further develop curriculum map to encompass all concepts of Terms 1 and 2 Numeracy Guide Book, Director

Indicator "I quantify my world". Identify nudge points and critical QA3 2020 Preschool Numeracy Indicators, Teachers
derstandings. Devel ing play based activiti ’
understandings. Develop programme using play based activities QA4 Natural Maths -Ann Baker,

and resources in a progressive skill development order. ) o
Primary Maths Association

Responsibility

Develop all educators pedagogy to provide quality QA1 PD Staff Meeting Lisa-Jayne O'Connor from All educators
numeracy teaching and learning experiences in both QA3 E::]de;ag}/:g:r:s Wk PMA

intentional teaching and play based opportunities QA4 Student Free Day Natural Maths materials

throughout every day. Term 2

Collect base line assessment for learning data, analyse and QA1 Term 1 Natural Maths , PMA, Director
group children. Implement intentional teaching Numeracy QA3 Further Tool 2020 Loxton Preschool Centre = All educators

Groups -20 minutes Mon- Thurs. Develop assessment tool to

4 development and developed materials
document progress and growth. Monitor and track students. QA P

tracking -ongoing

Family Partnerships- Introduce numeracy table each week QA1 Term 1 Week 5 Lisa-Jayne O'Connor PMA Director
for students to transfer learning from Numeracy Groups, QA2 onwards Natural Maths All educators
develop and implement Numeracy Activities for families at QA3 Parent Workshop

home each fortnight, conduct Parent Numeracy Workshop QA4, QAS5, QA6 Term 2

100% students showing growth in ability to quantify their world as indicated by Assessment Tool.

80% students subitise to group of 6 by the end of Term 4

100% of educators using explicit, consistent and timely language and skills to scaffold children's play to promote quantification
development.

Curriculum map areas explicitly taught to students with that learning being transferred in to play situations -observations, data

60% of families actively involved in their child's numeracy skill development evidenced by their participation in take home activities.

Success criteria
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Learning Improvement Plan

Analyse Determine

Children will be effective communicators as they use language to measure and compare their JEEUEEUIIE challenge of actions for
Goal 3. world practice improvement

Cha”enge of pra ctice: If we develop an evidence based, consistent, whole of site approach to supporting children's development of skills to measure and compare their world, their
ability to communicate using those attributes will increase.

Develop curriculum map to encompass all concepts of Indicator Term 3, 2021 Numeracy Guide Book, Director

"I measure and compare my world". Identify nudge points and QA3 Preschool Numeracy Indicators, Teachers
critical understandings. Develop programme using play based

Responsibility

activities and resources in a progressive skill development order. QA4 Primary Maths Association

Develop all educators pedagogy to provide quality QA1 PD Day Term 2 Lisa-Jayne O'Connor from PMA  All educators
numeracy teaching and learning experiences in both QA3 Staff Meeting - PDA student free day,

intentional teaching and play based opportunities QA4 \l;lvukrr;era(cjygfoius consultation, Natural Maths

throughout every day. and 8 ofterm o terials

Collect base line assessment for learning data, analyse and QA1 Term 3 and 4 PMA, Natural Maths Director

group children. Implement intentional teaching Numeracy QA3
Groups -20 minutes Mon- Thurs. Develop assessment tool to

All educators

document progress and growth. Monitor and track students. QA4
Family Partnerships- Introduce numeracy table each week QA1 Term 3 and 4 Lisa-Jayne O'Connor PMA Director
for students to transfer learning from Numeracy Groups, QA2 Natural Maths All educators

develop and implement Numeracy Activities for families at QA3
home each fortnight, conduct Parent Numeracy Workshop ' QA4, QAS5, QA6

100% students showing growth in ability to measure and compare their world as indicated by Assessment Tool by the end of Term 4, 2020.
60% students notice objects, events and space have measurable attributes.

100% of educators using explicit, consistent and timely language and skills to scaffold children's play to promote quantification development.
Curriculum map areas explicitly taught to students with that learning being transferred in to play situations.

60% of families actively involved in their child's numeracy skill development evidenced by their participation in take home activities.

Success criteria
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National Quality Framework priorities

Further develop positive
relationships between
families, educators, children
and community which
establish strong foundations
for supportive educational
partnerships.

Develop children's sense of
belonging and identity to
improve engagement and
dispositions for learning.

Insufficient security at front of
preschool building, outsiders
can access the main preschool
building and children at any
time, no holding bay or way of
preventing people entering
building posing potential risk
to children and educators.
Additional rooms required for
student groups.

Make modifications to front of
preschool building.

QA2
QA3
QA4
QA5
QA6
QA7

QA2

Transition from Kids Matter Early
Childhood to BeYou. Form Action Team,
set goals, implement and review.

Berry Street implementation

Critically reflect, map whole site
approach, implement, review

Continue to work with Facilities
Manger, draw plans up, obtain costings

and approvals

Deliver building project

Term 12021
onwards

Term 12021
onwards

Term 12021

BeYou personnel and
resources

Berry Street Training
materials and personnel
Student Free Day

FM
Archie Services
$250,000 site funded

Director
Educators
Parent Rep

Director
Educators

FM
Director

FM
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Approvals

Approved by director/principal

Name
Mandy James
Date

01/12/2020

Approved by governing council chairperson

Name
Jessica Griffin
Date

01/12/2020

Approved by education director

Name
Con Karvouniaris
Date

01/12/2020
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	Service approval number: SE-00010587
	Service Context: Loxton Preschool Centre is a South Australian Department for Education full-time, stand alone preschool providing preschool education for 3-5 year old children in Loxton and the surrounding districts.
 We provide a safe, stimulating and caring environment that promotes learning through play, using a wide range of resources and the opportunity for children to develop their social skills as they play alongside and with other children.
 
Values
At Loxton Preschool Centre we value:
    1. Excellence  - We believe children need access to opportunities to reach their full potential.
    2. Respect  - We believe respect for self, others and the environment produces caring, co-operative and productive learners.
    3. Optimism  - We believe children learn best when they feel good about themselves, others, their environment and their future.
    4. Fun  - We believe that effective learning occurs when children are having fun.  
Our four site values underpin all operations and keep us focused on our common goal. 
 
Children in their eligible year attend for 30 hours per fortnight and are grouped into a choice of two sessional arrangements.
    Group 1 attends:
            08:30 -15:00hrs Monday and Wednesday
            08:30-12:30 hrs alternate Fridays (odd weeks of Term)
    Group 2 attends: 
            08:30 -15:00hrs Tuesday and Thursday
            08:30-12:30 hrs alternate Fridays (even weeks of Term)
 
The Centre is family orientated and we welcome their involvement. We believe that  parents are the first and most significant teachers of their children.  Their knowledge of their child's development is very important. The most effective learning occurs when home and preschool work together, as together we can achieve so much.
	PriorityRow1: Further develop positive
relationships between families, educators, children and community which establish strong foundations for supportive educational partnerships.
Develop children's sense of belonging and identity to improve engagement and dispositions for learning.
	NQS linksRow1: QA1
QA2
QA3
QA4
QA5
QA6
QA7
	TimelineRow1: Term 1 2021 onwards
	ResourcesRow1: BeYou personnel and resources
	ResponsibilityRow1: Director
Educators
Parent Rep
	TimelineRow2: Term 1 2021 onwards
	ResourcesRow2: Berry Street Training materials and personnel
Student Free Day
	ResponsibilityRow2: Director
Educators
	PriorityRow2: Insufficient security at front of preschool building, outsiders can access the main preschool building and children at any time, no holding bay or way of preventing people entering building posing potential risk to children and educators. Additional rooms required for student groups.
Make modifications to front of preschool building.
	NQS linksRow2: QA2
	TimelineRow3: 
	ResourcesRow3: 
	ResponsibilityRow3: 
	TimelineRow4: Term 1 2021
	ResourcesRow4: FM
Archie Services
$250,000 site funded
	ResponsibilityRow4: FM
Director
	TimelineRow5: 
	ResourcesRow5: 
	ResponsibilityRow5: FM
	NQS linksRow3: 
	TimelineRow6: 
	ResourcesRow6: 
	ResponsibilityRow6: 
	TimelineRow7: 
	ResourcesRow7: 
	ResponsibilityRow7: 
	TimelineRow8: 
	Upload School Logo Here: 
	Quality Area 1: Educational Program and Practice: 1. Practice is embedded in service operations: The Early Years Learning Framework guides programming and planning. Curriculum decisions are based on students’ interests, development, skills and dispositions and reflect the Centre philosophy and values. Learning intent is made visible and shared with families for added contribution. All children are encouraged to participate in a wide variety of learning opportunities enabling them to develop interests, identities and understandings of the world. The programming and assessment for learning cycle is clear, well documented and implemented. A literacy and numeracy rich indoor and outdoor environment promotes student choice and encourages children to initiate and contribute to play experiences that emerge from their own ideas or further develop educator initiated ideas. All aspects of the programme, including routines, are organised in ways that maximise opportunities for each child’s learning. Programming documentation is broken down into termly, weekly and daily detail following rigorous curriculum mapping and student data analysis.  Families are provided with copies and encouraged to contribute. The daily routine is established and reinforced through visual timetables, scaffolded support and modelling. Children are secure and confident with the familiar routine and are able to notice and predict patterns and the passing of time. Each child is supported to fully participate in the program. Early intervention strategies are in place promoting inclusion and high expectations. Educators respond to children’s ideas and play and extend children’s learning through open-ended questions, reciprocal conversations, interactions and feedback. Educators develop warm and supportive relationships with all children and families, respecting and valuing backgrounds, ages, genders and abilities.
2. Practice is informed by critical reflection: Base line data is collected from each child during their first full-time term at preschool and then reviewed throughout the year. This includes physical, social and emotional development. This information is used to help establish a picture of where each child is operating, their strengths and interests and guides programme development and focus skill areas. Following continuous critical reflection and review educators provide learning opportunities that promote deeper thinking, reasoning and investigation. These include activities such as book based learning where specific texts are studied, focusing on gaining information from picture cues, the letters on the page that make up words, phonetical awareness including initial sounds, rhyme, syllabification and alliteration, oral language and self-esteem development, ‘sound of the week’ show and tell, numeracy activities involving learning through manipulating objects, play and explicit teaching, formal group times where learning is focused and targeted allowing for student input, participation and taking into account children’s prior learning and progress, explicit teaching groups, early intervention programmes, rich literacy environment, singing, rhymes, finger plays, parent participation and detailed programing and review. Educators constantly engage with students, observing, listening, discussing, providing scaffolding, challenging thinking and playing. In response to observations large group times throughout the day have a specific focus and incorporate formal teaching, student input, discussion, participation and involvement. After rigorous review of student learning data thirty minute intentional teaching groups where the children are divided into smaller groups and explicitly taught a range of programmed differentiated concepts occur Monday to Thursday, literacy –phonological awareness and concepts of print and numeracy –with hands on manipulative equipment for each child. Student progress is shared and discussed at staff meetings and follow up learning opportunities programmed to reinforce student learning and transfer skills in to the play environment. Early Intervention strategies are implemented as required. Individual Learning Plans and One Plans are written and reviewed with consultation from Support Services, families and educators. An extensive Assessment and Reporting Cycle involving formative and summative assessment, child voice, parent consultation, external agencies and educator observations documents each child’s learning journey and provides data that is analysed and reviewed to guide programming and practice. As a result pedagogical shift to bring about continuous improvement to student learning outcomes is implemented and embraced by all educators.
3. Practice is shaped by meaningful engagement with families and/or the community: Educators consistently welcome, respect and encourage the voices, priorities and strengths of children and families. Extensive enrolment procedures involving family site tours, new parent meetings, orientation visits and questionnaires, varied forms of open communication, newsletters, weekly learning reviews, parent teacher interviews and assessment and reporting cycle coupled with daily warm and respectful interactions build and promote positive partnerships between families and educators. Families are encouraged to contribute to the learning program and discuss children’s progress. Children confidently move throughout the preschool learning environment safely, happily working collaboratively with others, expressing opinions, making choices, considering others, investigating, imagining and exploring.
	Quality Area 2: Children’s Health and Safety: 1. Practice is embedded in service operations: Children are provided with a variety of activities each day, some restful, some active. Physical spaces are made available for children to engage in rest and quiet experiences when they need it. Relaxation is programmed. Children have opportunity to slow down, rest and take a break. A Calming Corner is available where individual children can take themselves to rest and relax. All educators have current First Aid Qualifications. Policies and procedures ensure the safety of all children, eg administration of medication, infectious diseases, nappy changing, cleaning, skin protection, etc. Health Care Plans are implemented and followed. Prescribed information is displayed. Children with Health Care Plans requiring medication, eg asthma medicine, have individual medication bags which are kept in the locked Medication cupboard. Each bag has a plastic sleeve which displays the Health Care Plan. Processes are in place to notify parents if an infectious disease is reported at the preschool. Children’s lunches and fruit are stored under refrigeration as required. A colour coded cleaning cloth system is in place to prevent contamination. Handwashing procedures are in place. Children are supervised in both the indoor and outdoor environment. There is always an inside and an outside educator when children are accessing both learning areas. The levels of supervision are adjusted depending on the area and activity, the group of children, dynamics and degree of risk.
 
2. Practice is informed by critical reflection: Parents include details of their child’s health needs on the enrolment form. More information is sought when needed. Details are entered in the Early Years System. Reports are produced detailing all children at the preschool who have medical needs. This is placed at the rear of the roll book, in the medications folder and on the door of the children’s medicine cupboard.  This information is brought to the attention of all educators and is discussed at the first staff meetings and then as things change. Playground Safety Checklist is completed, analysed and corrective action taken as needed. Daily inspection is completed of outdoor area and recorded. Maintenance issues are reported and lodged for repair through DPTI –Facilities Services. Work is approved and lodged for payment through Facilities Management Information system (FAMIS). Buildings/equipment are maintained as per the Department for Education Preventative Maintenance schedule and managed by the Facilities Manager. Safety Task and Action Reporting (STAR) System used to record and keep up to date with WH&S issues and requirements. Risk management proformas are completed as deemed necessary and measures to reduce risk implemented. Safety issues are discussed with children. Emergency procedure is practised twice each term with educators and students – both invacuation and evacuation. Records of emergency drills are kept including evaluations. Child Protection Curriculum is taught and reviewed.
 
3. Practice is shaped by meaningful engagement with families and/or the community: Children’s health needs are discussed at the time of enrolment and the process for notifying the preschool and the requirements are outlined. Children with significant health needs have Health Care Plans developed and reviewed in consultation with families and medical professionals. Children’s emergency contact numbers are recorded in the roll book which is taken with in the event of an invacuation or evacuation. Emergency Management Plan in place. Parents are consulted and involved in policy review. Policies are distributed to parents and available in our Parent Information Book and website. Regular volunteers and Governing Council Members are asked to complete the Responding to Abuse and Neglect for Volunteers training. Children sit down together to eat lunch at tables where they can be positively involved and enjoy mealtimes. Ideas of what foods to send in a healthy lunch box are included in newsletters. Parent workshop was held on the topic of Nutrition and Sustainable Practices. Resources are available for families in the Parent Corner on the topic of Healthy Eating.
	Quality Area 3: Physical Environment: 1. Practice is embedded in service operations: Outdoor area is large and varied, combining elements from nature, is safe and provides adequate space for children to work, play and talk together in groups. It has shaded areas provide by natural trees and bushes and constructed shelters. Outdoor area is fully fenced with lockable gates. The learning area provides children with suitable challenges to help scaffold their learning and development. Good balance of natural and artificial light and fresh air. The outdoor environment is designed in such a way to enable educators to adequately supervise children. There are adequate and assessable toilet and hand-washing facilities. An Access Toilet allows for wheelchair access. The kitchen area provides appropriate areas for food preparation and storage. Children are provided with and have access to a wide variety of resources, both manmade and natural that are changed regularly. Children have access to a range of real, commercial, natural, recycled and homemade materials to support their learning in a range of ways, eg sort, categorise, order and compare collections of materials, use their imagination to make up their own games. There are sufficient quantities of most resources to ensure that children do not have to wait for long periods to participate or access resources or facilities, eg 6 swings, multiple construction sets. Equipment is stored in an orderly fashion. Equipment is cared for to enable multiple children to use it. Many sustainable practices are embedded in our daily routines and learning program such as sorting and recycling waste, four bin system,  reusing outside hand washing water on the garden, water efficient irrigation practices –drip irrigation and subsurface irrigation, garden mulch, chickens who eat food scraps, art activities using recycled materials, efficient use of heating and cooling systems, harvesting of rain water and storage in tanks to be used on garden, many aspects of the outdoor area are made from recycled goods, use of natural light, bulk ordering to reduce carbon emissions from transport.
2. Practice is informed by critical reflection: Children have access to equipment adequate in number to encourage sharing but enough to minimise disputes. The outdoor area has areas developed to meet children’s sensory needs –vestibular (swings), grass areas, scented plants, upper body movement, sound, touch and sight. Areas are available for a variety of sized groups –large open spaces, nooks and crannies for rest and relaxation and small groups, individuals and pairs. Raised borders have been removed and undulating surfaces paved to allow the inclusion of children with extra mobility needs. Large sandpit area to enable small groups of children access at the same time. Purpose built table constructed in sandpit so children in wheelchairs can access the sand area and interact with others while playing. Both the indoor and outdoor area are easily assessable – steps have been removed and areas built up to prevent tripping, eg front and back door entrances of main building. Taps are at child height to enable access by children. Educators work with support agencies to plan for the inclusion of children with additional needs. Department for Education Maintenance schedule followed. Preventative maintenance programme in place. Facilities Manager called in when required for advice and action. Outdoor areas maintained, included in budget. 
3. Practice is shaped by meaningful engagement with families and/or the community: Office area is functional and well equipped for educators to work in and talk to parents in private as required. Support services are utilized through consultation with parents and sending in referrals. Adaptive equipment is accessed to support the inclusion of children with special needs. Negotiated Education Plan/One Plan meetings are held, goals set and processes put in place. Children have input into how areas are set up and have access to equipment. There are many areas that children can explore and function autonomously in. Wide variety of areas and opportunities for children to confidently explore and engage with social and physical environments through relationships and play. Areas are set up where small groups of children can work together. Educators support and encourage children to participate and try activities and experiences. Areas are changed around to meet children’s interests, eg home corner into a veterinary surgery, portable climbing into a fire engine, sandpit into a camp site with loose parts like sticks and tents. Community members bring us in recycled goods for us to use in our learning programme, eg Making Table resources, storage containers. Involvement with Natural Resource Management Board – such as leaf hoppers breeding as a biological form of control of the weed bridal creeper. Sustainability specifically taught in our Learning Programme -excursion to Waste Transfer Station and Recycling Works. Children are supported to become environmentally responsible and show respect for the environment. Successful parent workshops involving KESAB looking at sustainable practices and ways to reduce waste and packaging in children’s lunch boxes.
	Quality Area 4: Staffing Arrangements: 1. Practice is embedded in service operations: All educators hold required qualifications or higher for their positions. All educators have up to date first aid qualifications. An educator with first aid, anaphylaxis and asthma training qualifications is on duty at all times. The required numbers of educators are in place at all times. Due to the size of the outdoor area, as a general rule, (but flexible to cater for where the majority of children are) one educator is on duty inside and two educators are on duty outside to actively work with and care for the children, noting that each educator can be off floor for 30min per day without being backfilled without the service being in breach of prescribed ratio requirements. Educators in these roles are now backfilled while they are at lunch. All educators rostered to care for children are actively engaged in working with children and following duty of care responsibilities. All educators have an inclusive approach to working with children ensuring that each child is valued, respected and individually catered for. A list of relief educators is collated regularly to ensure quality replacement educators are available when necessary. All educators participate in training and development activities, demonstrating drive to further develop their skills and improve student learning outcomes. Training and Development sections are part of our regular educators meetings with a variety of educators leading new learning opportunities for others. Educators share responsibilities, help each other and act promptly to support other team members in difficult situations. Staff Induction Folder in place to help support educators new to the Centre. Staff Meeting Minutes are taken so all educators have access to them in the event they were not able to attend the meeting.
 
2. Practice is informed by critical reflection: Rosters have been developed for continuity of care and positive transitions, eg setting up lunch boxes, intentional groups, group time. Staff timetable and job roles are in place. Educators’ rosters ensure children are adequately cared for. Educators’ lunch breaks are at different times to maintain ratios. Strategies to facilitate communication between educators about the programme are in place –eg talking it through at educators’ meetings, including enough details in the written programme for other educators to follow it, setting up activities prior to the time needed. Good communication between educators to pass on information helpful to maintain secure relationships with children. Notes are recorded in Centre diary for all educators to view to help with continuity of service delivery and relationships with children. Educators celebrate success together – student achievement, milestones, gaining qualifications. Positive performance management processes are in place.
 
3. Practice is shaped by meaningful engagement with families and/or the community: Children and families are greeted each day by familiar educators and made to feel welcome. Children are farewelled at the end of sessions individually by the educator taking group when their parent/caregiver comes in to the Centre to collect them. If someone different than the parent is collecting the child the parent is required to fill in the details in the Collection of Children book on the bench in the Art Preparation area or phone the Centre. All people other than the parents with duty of care listed on the child’s enrolment form are required to sign the roll when they collect a child. Team building and staff morale is positive –birthday buddies, end of year celebrations, thankyous, encouragements. A list of relief educators is collated regularly to ensure quality replacement educators are available when necessary. Release time is provided for some parent interviews, meeting with inclusion support professionals, networking.
	Quality Area 5: Relationships with Children: 1. Practice is embedded in service operations: Educators show genuine interest, understanding and respect for all children and families. The preschool atmosphere is generally relaxed and happy. Children initiate conversations with educators, share experiences, humour, ideas and feelings. Educators listen and respond sensitively and appropriately to all children’s efforts to communicate. Educators, children and families build trusting relationships. Children are grouped into smaller groups, eg story groups, sharing time, Intentional Teaching groups so that children have greater access to an educator and more opportunity to share their ideas and interactions. Children and educators share fruit time and lunch time together where the atmosphere is relaxed promoting conversation. Letter Table Show and Tell, fine motor groups, speech and language groups and PreLit Groups are examples where children are provided with specific scaffolding to develop oral language skills and talk with others. Visuals and schedules are used to help communication and support children’s learning. Educators respond positively and respectfully to children’s comments. Educators participate in children’s play and use children’s cues to guide their level and type of involvement. Educators use techniques such as sign language, visual cues and other resources and tools to support the inclusion of children with additional needs. Educators provide comfort to children who show signs of distress. Routines are in place so that children feel secure, know the plan for the day and can predict familiar events.
 
2. Practice is informed by critical reflection: Social Stories are used with children when required to help them feel secure and understand routines and processes, eg social interactions. As educators play with children they observe and gain information about the children’s interests and use this information to plan further learning opportunities. Children use the Bucket Filling concept to support each other. Concept explicitly taught and reinforced by educators. Educators spend time talking through incidents, role playing and gaining children’s ideas about appropriate behaviour, safe ways to resolve conflict and helping children develop strategies to manage, eg stop I don’t like it, protective practices, Keeping Safe:Child Protection Curriculum. Extra support is given to children who have been identified as having trouble in this area Activities are provided that encourage turn taking and sharing, eg card games, ball skills. The use of external agencies such as DfE Behaviour Coach, Special Educator, CAMHS, etc, to help work with children who have diagnosed behavioural or social difficulties. Educators and children regularly discuss Centre guidelines and behaviour expectations so that we all act safely together.
 
3. Practice is shaped by meaningful engagement with families and/or the community: Information is gathered from families upon enrolment and Parent Questionnaires to help educators learn more about each family’s heritage, culture, values and child rearing activities. Welcome letter is sent to children prior to commencement at preschool. An individually customised book is posted to each child prior to commencement, eg Sophie Goes to Preschool. This book shows photos of the preschool and follows the child as they go through the day. It even has a QR code to hear our real preschool bell which means come inside for Group Time and a link to our web site where families can view a virtual tour of the preschool told through the eyes of a puppet. Our website is extensive and has photos and information that families and children can view and research. Regular conversations occur with families at drop off and collection time to share information and build rapport. Parent Teacher Interviews are held.
Regular newsletters are produced and distributed to families. Term planners and weekly programme are available for families. ‘What We Have Been Learning’ book on display which is a snapshot of some of the student learning for each week. After permission is sought the first page is emailed to families. Successful Grandparents/Parents/Special Friends Days at preschool and other community events are held regularly. Parent Involvement is encouraged, eg walking to library, cooking, gardening, sharing cultures.
	Quality Area 6: Collaborative Partnerships with Families and Communities: 1. Practice is embedded in service operations: There is an effective enrolment and orientation process for families. New families are invited and encouraged to visit the Centre with their children prior to them commencing so they become familiar with the service. Families are encouraged to contact the Centre at any time in regards to their child, the service we offer, etc. Families are shown around the Centre and given opportunity to ask questions, view the Centre in operation and share information. A Loxton Preschool website has been created that provides families with background information about the preschool, photo gallery, virtual tour told through the eyes of a puppet, parent handbook, etc. The Parent Questionnaire is used to gain useful background knowledge about each child to help build effective, caring and trusting relationships quickly. Families and children are given a welcome pack containing literacy and numeracy resources. New Parent Meetings are conducted at a choice of times. Orientation sessions are implemented for new children and families so they can join in with preschool fun in a non-threatening environment prior to commencement. Service providers are available to talk to families at the Orientation Visits, eg Special Educator, Continence Health Nurse, Riverland Community Health personnel, Speech Pathologist. Children receive a welcome letter via post during the school holidays prior to their commencement at preschool. Children receive a customised book with their name in it, eg ‘Sue Goes to Preschool’, in the post prior to commencement at preschool that outlines a preschool day and the main routines. There is a link to our website and a virtual tour of the preschool told through the eyes of a puppet. Children’s and parents’ names are learned quickly by educators to help build rapport and relationships.
 
2. Practice is informed by critical reflection: Extra educators are employed for the first week to allow greater flexibility with staffing and opportunity for higher levels of comforting, closely observing and offering reassurance to children who may be distressed at separating from their family, to communicate with families and work with children in smaller groups as required. Parent Teacher Interviews provide opportunity for two way communication. Families are informed promptly and sensitively of incidents affecting their child, eg accident reports, behaviour incidents, reasons to celebrate. Educators share highlights of the week in our ‘What We Have Been Learning’ book. Educators share events of the day with parents at the end of sessions. Educators make themselves available to communicate with families prior to and at the conclusion of sessions and at other arranged times. Parents are involved with setting goals for children’s ILPs. Parent feedback is sought and valued in reporting documentation, eg Statement of Learning. Parent advice and suggestions are sought via the Parent Questionnaire. Governing Council meet regularly. We organise and conduct Parent Workshops on topics of their choice throughout the year, eg resilience, nutrition, numeracy, building blocks for literacy development, sustainability. Negotiated Education Plan/One Plan meetings with families and service providers are held and goals reviewed and actioned.
 
3. Practice is shaped by meaningful engagement with families and/or the community: Parents are welcomed to the Centre. Educators greet them and have friendly conversations building rapport and sharing information. All parents are welcome at Governing Council meetings and invited to nominate as a councillor if desired. Their input is encouraged. Families are issued with regular newsletters where they are invited to participate with activities at the preschool. Special days like Grandparents Days and sports events are held and parents specifically invited in for events. Parents are encouraged to help with activities such as library walks, cooking activities, fundraising, gardening with children, etc  Educators regularly involve the community in our learning programme –look at People Who Help Us in the Community where we visit the Fire Station, Ambulance Centre, etc, guest speakers come and talk to the children. We visit the town library and have parents come in and share with us what they do in the community. We are a part of the Loxton Chamber of Commerce. The community supports us in fundraising ventures and community event participation. Community members bring us recycled goods to use in our learning programme. We work together with local schools –shared mornings, buddy visits, school orientation, and handover of information. We involve the local media, SERU, Natural Resource Management Board, local council, Be You, volunteers, etc.
	Quality Area 7: Governance and Leadership: 1. Practice is embedded in service operations: The preschool has a statement of philosophy in place that was developed in consultation with stakeholders. Records and information are stored appropriately to ensure confidentiality, are available from the service and are maintained in accordance with legislative requirements. Administrative systems are established and maintained to ensure the effective operation of the service. Processes are in place to ensure that all grievances and complaints are addressed, investigated fairly and documented in a timely manner. Parent Opinion Survey results very positive indicating high level of client satisfaction. Service practices are based on effectively documented policies and procedures that are available at the service and reviewed regularly. Centre policies have review dates and are reviewed in a timely manner with consultation of educators and families. Changes are ratified at Governing Council meetings. Work, Health and Safety policies and procedures are in place and followed. Comprehensive Staff Induction Folder is available for educators. Department for Education website induction section is used by educators. Comprehensive details of preschool day available for TRT relievers and ECW relievers to follow. All educators complete DECD Code of Ethics training (SA Public Sector) –certificates kept in Staff Qualification folder. Detailed timetable is drawn up so all educators know their roles at each time of the day.
2. Practice is informed by critical reflection: During Week 0 extensive educator meetings are held where we discuss job roles, assign tasks and timetable events. Good communication between educators to pass on information helpful to maintain secure relationships with children. Notes are recorded in Centre diary for all educators to view to help with continuity of service delivery and relationships with children. Educators celebrate success together – student achievement, milestones, gaining qualifications. Team building and staff morale is positive –birthday buddies, end of year celebrations, thankyous, encouragements. Positive performance management processes. Detailed and extensive Quality Improvement Plan has been written after review of every element. Educators and families are consulted. Parent Opinion Survey is conducted annually. Results are graphed and included in Annual Report. Parent Opinion Survey results shared with Governing Council members and at AGM. Results analysed and comments considered for ways of improvement. Child self-assessment conducted in Term 2. Children regularly asked their opinion on matters pertinent to themselves. Weekly programmes are reviewed. Self-Review plan in place. Parent Questionnaires are conducted to gain extensive cross section of parent opinion. Positive relationships built with all stakeholders, opinions and ideas sought and picked up through conversation, emails, etc.; Staff Meetings are held weekly. Educational programme and practice is discussed. Ongoing planning, reflection and evaluation of children’s learning evident at Staff Meetings and in written observations. All educators participate in training and development and are committed to improving their skills and knowledge to increase student learning outcomes. Educators have a Performance Management folder where they keep information and documents about their own performance goals, targets, record performance development and feedback received. Educators prepare Performance Plans each year where they set goals for further improvement and development, outline how they will achieve their goals and review progress over time. Educators meet with their line manager, discuss their performance plans and goals, seek feedback and are provided with written feedback.
3. Practice is shaped by meaningful engagement with families and/or the community: Processes are in place to ensure that all grievances and complaints are addressed, investigated fairly and documented in a timely manner. Process for raising a concern or complaint has a direct link on our website. Details are also in our Parent Information Booklet, Parent Information Corner and Staff Induction Folder. Parent Opinion Survey results very positive indicating high level of client satisfaction. Service practices are based on effectively documented policies and procedures that are available at the service and reviewed regularly. Centre policies have review dates and are reviewed in a timely manner with consultation of educators and families. Changes are ratified at Governing Council meetings. Appropriate governance arrangements are in place to manage the service. Governing Council elected each year. Regular meetings held. Decisions are made and minutes are kept. Governing Council Minutes available for all families to view in Parent Information Corner. Parental input invited through newsletters and work at Governing Council meetings. Parent Questionnaires are conducted to gain extensive cross section of parent opinion. 
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	ResponsibilityRow8: 
	ResponsibilityRow9: 
	KeyStepsRow1: Transition from Kids Matter Early Childhood to BeYou. Form Action Team, set goals, implement and review.
	KeyStepsRow2: Berry Street implementation               Critically reflect, map whole site approach, implement, review 
	KeyStepsRow3: 
	KeyStepsRow4: Continue to work with Facilities Manger, draw plans up, obtain costings and approvals
	KeyStepsRow5: Deliver building project
	KeyStepsRow6: 
	KeyStepsrow7: 
	KeyStepsRow8: 
	KeyStepsRow9: 
	Learning improvement plan goal 1: Children will engage in meaningful literacy experiences with a focus on concepts of print, print knowledge, phonological awareness and oral language to develop foundational, emergent literacy skills.
	Goal 1 Challenge of practice: If we develop an evidence based, consistent, whole of site approach to supporting children's emergent literacy skills then we will improve children’s trajectory to becoming successful communicators and readers in the future.
(Literacy Indicator :I engage with texts and make meaning, I use language to connect with my world)
	Goal 1 Action 1: Collect base line, progress and final student assessment for learning data using PASM tool, Speech and Language Assessment, Well-being tool, Loxton Preschool Assessment tool, observations and Parent Questionnaire results.
	Goal 1 Action 2: Analyse student assessment for learning data. Group children with like strengths. Programme 30 minute Intentional Teaching blocks daily Mon-Thurs to deliver the PreLit programme -15 minutes phonological awareness, 15 minutes concepts of print, develop programme for 3 yr olds. Reinforce concepts at Group Time.
	Goal 1 Action 3: Develop weekly learning programme to incorporate PreLit concepts based on focus text. New learning revisited numerous times throughout day in a variety of contexts and continuously revised throughout year. Regular analysis of student progress. Check in with Loxton Primary School for complementary approach. Incorportate new vocabulary in play situations. Develop oral language progress recording method. Provide language intervention strategies, tiers 1-3.
	Goal 1 Action 4: Foster partnerships with parents and caregivers
Conduct parent workshop on Phonological Awareness and Concepts of Print,Include regular section in newsletters, regular family task cards, promote Literacy Kit usage 
	Goal 1 NQS links 1: QA1-1.3.1, 1.3.2, 1.3.3
QA2-  2.1.1
QA5- 5.1.1
	Goal 1 NQS links 2: QA1
QA3
QA4
QA5
	Goal 1 NQS links 3: QA1
QA3
QA4
QA5
	Goal 1 NQS links 4: QA6
	Goal 1 Timeline 1: Term 1 2020 -all
Term 3 -PASM
Term 4 -all
	Goal 1 Timeline 2: Term1 Week 5 -Term 4 Week 8
	Goal 1 Timeline 3: Term 1 Week 5- Term 4 Week 9
Analysis- weekly staff meeting
Meet with LPS Term 1 and 3
Oral Language Recording Method Term 2
	Goal 1 Timeline 4: Workshop Term 1
Newsletters 3x term
Weekly task cards
	Goal 1 Resources 1: PASM tool, Assessment grid
Speech and Language Screener 
Loxton- Waikerie Well-being tool
 Parent Questionnaire
	Goal 1 Resources 2: PreLit programme and resources for each group leader
Educator PD
	Goal 1 Resources 3: PreLit programme and resources
PreLit focus texts
PreLit daily student progress notes
Learning material based on texts
Speech Pathologist
LPS Literacy Co-ordinator
	Goal 1 Resources 4: DfE literacy division
Literacy Guide book
Support Services Speech Pathologist
	Goal 1 Responsibility 1: Director
All educators
	Goal 1 Responsibility 2: All educators
	Goal 1 Responsibility 3: Teachers -programme
All educators -PreLit progress notes
All educators- incorporating concepts throughout day
Director -coordinate LPS meetings, Oral Language recording method
	Goal 1 Responsibility 4: DfE consultant, staff team
newsletter -director
weekly family task cards -director
	Goal 1 Success Criteria: 1. PASM - End of Term 4 90% of students in their eligible preschool year can break words in to syllables,  80% can match rhyme, 50% produce rhyme, 50% identify initial sounds in words
2. Letter name and sound knowledge (Guidebook pg 35) -50% of students know minimum of 10 alphabet upper case and  10 lower case letter name and common sounds by end of Term 4
3. 90% of students demonstrate understanding of concepts of print -letters, words, directionality, words convey message
4. PreLit progress notes show all children's development -follow up throughout day and constantly revisit new learning
5. Evidence of students incorporating new vocabulary and literacy skills in their everyday play and interactions.
6.100% Identified students receiving literacy intervention Waves 2 and 3 show improvement -language screener, oral language records
	Goal 2 Action 2: Develop all educators pedagogy to provide quality numeracy teaching and learning experiences  in both intentional teaching and play based opportunities throughout every day.
	Goal 2 Action 3: Collect base line assessment for learning data, analyse and group children.  Implement intentional teaching Numeracy Groups -20 minutes Mon- Thurs. Develop assessment tool to document progress and growth. Monitor and track students. 
	Goal 2 Action 4: Family Partnerships- Introduce numeracy table each week for students to transfer learning from Numeracy Groups, develop and implement Numeracy Activities for families at home each fortnight, conduct Parent Numeracy Workshop
	Goal 2 Timeline 2: PD Staff Meeting Numeracy focus Wk 5 and 8 of term, Student Free Day Term 2
	Goal 2 Timeline 3: Term 1
Further Tool development and tracking -ongoing
	Goal 2 Timeline 4: Term 1 Week 5 onwards
Parent Workshop Term 2
	Goal 2 Resources 2: Lisa-Jayne O'Connor from PMA 
Natural Maths materials
	Goal 2 Resources 3: Natural Maths , PMA,
2020 Loxton Preschool Centre developed materials
	Goal 2 Resources 4: Lisa-Jayne O'Connor PMA
Natural Maths
	Goal 2 Responsibility 2: All educators
	Goal 2 Responsibility 3: Director
All educators
	Goal 2 Responsibility 4: Director
All educators
	Learning improvement plan goal 2: Children will be effective communicators as they use quantification to describe and compare using the standard number system 
	Goal 2 Challenge of practice: If we develop an evidence based, consistent, whole of site approach to supporting children's development of skills to quantify their world their ability to communicate numerically as they describe and compare in everyday situations will increase.
	Goal 2 Action 1: Further develop curriculum map to encompass all concepts of Indicator "I quantify my world". Identify nudge points and critical understandings. Develop programme using play based activities and resources in a progressive skill development order.
	Goal 2 NQS links 1: QA1
QA3
QA4
	Goal 2 Timeline 1: Terms 1 and 2 2020
	Goal 2 Resources 1: Numeracy Guide Book, Preschool Numeracy Indicators, Natural Maths -Ann Baker, Primary Maths Association
	Goal 2 Responsibility 1: Director
Teachers
	Goal 2 Success Criteria: 100% students showing growth in ability to quantify their world as indicated by Assessment Tool.
80% students subitise to group of 6 by the end of Term 4
100% of educators using explicit, consistent and timely language and skills to scaffold children's play to promote quantification development.
Curriculum map areas explicitly taught to students with that learning being transferred in to play situations -observations, data
60% of families actively involved in their child's numeracy skill development evidenced by their participation in take home activities.
	Goal 3 Action 1: Develop curriculum map to encompass all concepts of Indicator "I measure and compare my world". Identify nudge points and critical understandings. Develop programme using play based activities and resources in a progressive skill development order.
	Goal 3 Action 2: Develop all educators pedagogy to provide quality numeracy teaching and learning experiences  in both intentional teaching and play based opportunities throughout every day.
	Goal 3 Action 3: Collect base line assessment for learning data, analyse and group children.  Implement intentional teaching Numeracy Groups -20 minutes Mon- Thurs. Develop assessment tool to document progress and growth. Monitor and track students. 
	Goal 3 Action 4: Family Partnerships- Introduce numeracy table each week for students to transfer learning from Numeracy Groups, develop and implement Numeracy Activities for families at home each fortnight, conduct Parent Numeracy Workshop
	Goal 2 NQS links 2: QA1
QA3
QA4
	Goal 2 NQS links 3: QA1
QA3
QA4
	Goal 2 NQS links 4: QA1
QA2
QA3
QA4, QA5, QA6
	Goal 3 NQS links 1: QA1
QA3
QA4
	Goal 3 NQS links 2: QA1
QA3
QA4
	Goal 3 NQS links 3: QA1
QA3
QA4
	Goal 3 NQS links 4: QA1
QA2
QA3
QA4, QA5, QA6
	Goal 3 Timeline 1: Term 3, 2021
	Goal 3 Timeline 2: PD Day Term 2
Staff Meeting Numeracy focus Wk 5 and 8 of term
	Goal 3 Timeline 3: Term 3 and 4
	Goal 3 Timeline 4: Term 3 and 4
	Goal 3 Resources 1: Numeracy Guide Book, Preschool Numeracy Indicators,  Primary Maths Association
	Goal 3 Resources 2: Lisa-Jayne O'Connor from PMA - PDA student free day, consultation, Natural Maths materials
	Goal 3 Resources 3: PMA, Natural Maths
	Goal 3 Resources 4: Lisa-Jayne O'Connor PMA
Natural Maths
	Goal 3 Responsibility 1: Director
Teachers
	Goal 3 Responsibility 2: All educators
	Goal 3 Responsibility 3: Director
All educators
	Goal 3 Responsibility 4: Director
All educators
	Goal 3 Success Criteria: 100% students showing growth in ability to measure and compare their world as indicated by Assessment Tool by the end of Term 4, 2020.
60% students notice objects, events and space have measurable attributes.
100% of educators using explicit, consistent and timely language and skills to scaffold children's play to promote quantification development.
Curriculum map areas explicitly taught to students with that learning being transferred in to play situations.
60% of families actively involved in their child's numeracy skill development evidenced by their participation in take home activities.
	Learning improvement plan goal 3: Children will be effective communicators as they use language to measure and compare their world
	Goal 3 Challenge of practice: If we develop an evidence based, consistent, whole of site approach to supporting children's development of skills to measure and compare their world, their ability to communicate using those attributes will increase.
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	Statement of Philosophy: Loxton Preschool Centre has provided high quality, inclusive and supportive early childhood services to children and families in the Loxton and surrounding districts since its inception in 1948.  Skilled staff work in partnership with families, community services and support workers to ensure all children are provided with opportunity to develop and learn in a safe, supporting and inclusive environment using a curriculum that encourages learning through play.  
 
We believe:-
 · Each child is unique and special.
 · Children are all individuals who develop at their own rate and in their own way.
 · Children learn best when they feel happy and secure and their needs are being met.
 · Positive relationships and firm attachments with important people in their lives are essential for children's well-being.
 · Effective partnerships between parents and staff, staff and children and children with children facilitate optimal learning.
 · Early intervention programmes are important and will be implemented where necessary.
 · Play is the basis for learning.
 · Differences in our society are to be respected and valued.
 · Staff who are sensitive, flexible, responsive, creative, caring, friendly and accessible make a positive difference to children's learning and  development.
 · At Loxton Preschool Centre we are committed to a cycle of continuous improvement where student learning outcomes are at the forefront of all that we do.
 
Purpose
Our purpose is to provide an inclusive service of quality learning and care where each child and their family feels valued and belongs, enabling them to develop a sense of self worth and to achieve maximum positive learning outcomes.
 
Vision
All students reach their full potential and develop skills for successful life-long learning.
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